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Abstract

In an era defined by violence and social fragmentation, peace education for
children has become a strategic necessity for human survival and transcendence.
This study analyzes the nature, necessities, and objectives of peace education
through a meta-synthesis of research from the past decade (2015-2025),
proposing a comparative model based on Islamic teachings. Methodologically,
this applied research adopts a descriptive-analytical meta-synthesis approach.
Following a systematic screening of relevant scientific literature, findings were
categorized and compared with Islamic educational principles using an
interpretive framework. The results indicate a conceptual shift from "negative
peace" (absence of war) to "positive peace" (justice, tranquility, and ethical
living). While global models prioritize social contracts and global citizenship, the
Islamic approach enhances the ontological depth of peace by introducing spiritual
and theocentric dimensions. In this perspective, peace is anchored in "innate
dignity," "belief in the hereafter," and "Hayat-e Tayyiba" (the Pure Life),
fostering a profound internal enforcement mechanism. Optimal peace education
integrates modern conflict resolution skills with Islamic epistemological
foundations. This "Transcendent Peace" model aims to nurture "righteous and
reformative" individuals, ensuring not only physical security but also
psychological well-being and eternal salvation. Achieving this vision requires a
fundamental revision of hidden and overt curricula and a shift toward
transformative pedagogy.

Keywords: Peace education, children, Meta synthesis, Islamic education,
positive peace, healthy life.
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Extended Abstract

In the contemporary world, the proliferation of structural violence, proxy wars,
and environmental crises has transformed “peace education” from an educational
luxury into a strategic and vital necessity for human survival. However, a review
of the research literature reveals that this field suffers from theoretical
fragmentation, with the majority of existing models stemming from Western
(liberal and humanistic) paradigms. Furthermore, domestic studies over the past
decade have primarily focused on assessing psychological effectiveness, leaving
a significant gap in the exploration of the philosophical and theoretical
foundations of peace education from an Islamic perspective. Aiming to bridge
this theoretical gap, the present study investigates the nature, rationale, and
objectives of peace education based on a meta-synthesis of recent literature,
thereby proposing a comparative model with an emphasis on Islamic teachings.

In terms of purpose, this is a fundamental-applied study, and
methodologically, it is descriptive-analytical research utilizing a “qualitative
meta-synthesis.” The statistical population comprised all peer-reviewed Persian
articles indexed in domestic citation databases (such as SID, Noormags, and
Magiran) over a ten-year period (from 2015-2025). Following a systematic search
and the application of rigorous inclusion and exclusion criteria, a final sample of

articles aligned with the research objectives was screened for the ultimate
analysis. Data were extracted through directed qualitative content analysis based
on an interrogative matrix (encompassing the nature of peace, the essence of
peace education, its necessity, and its objectives). The extracted data were then
categorized and synthesized using an open, axial, and selective coding approach.

The findings of the meta-synthesis indicated that the concept of peace has
undergone a profound transformation, evolving from a negative approach (the
mere absence of war and conflict, i.e., negative peace) to a positive, dynamic, and
structured state (positive peace). This concept currently encompasses four
intertwined components: “inner peace” (psychological balance and tranquility),
“interpersonal peace” (empathy and tolerance), “social peace” (the negation of
structural violence and the establishment of justice), and “global/environmental
peace’.

Moreover, the essence of peace education was identified as a “transformative
pedagogy” that transcends the mere transmission of theoretical knowledge; by
emphasizing the integration of theory and practice alongside the modification of
the hidden curriculum, it ultimately seeks behavioral change. The necessity of
this education lies in preventing societal disintegration, repairing social ruptures,
and promoting mental health in the modern era. Its ultimate objective in global
models is the cultivation of a “transcendent human,” the realization of social
justice, and the development of skills for empathy and peaceful coexistence.

A comparative analysis of the meta-synthesis findings against Islamic
foundations revealed fundamental convergences and divergences. Both
perspectives concur on the rejection of negative peace, the primacy of inner
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peace, and the necessity of nurturing human agency. Nevertheless, prevailing
secular models lack the requisite ontological and teleological depth. While
modern peace is predicated upon social contracts and “anthropocentrism,”
Islamic peace is a “theocentric and ethical” concept endowed with religious
sanctity. From a teleological standpoint, global paradigms aim to educate global
citizens for material survival, conversely, the Islamic approach elevates the
pinnacle of this education to the realization of Hayat Tayyibah (the pure life),
guided by righteous individuals (righteousness-centricity) toward eternal
salvation. Additionally, the Islamic principle of “belief in the Hereafter” (Ma’ad)
provides the strongest internal executive guarantee for sustainable peacemaking.

In its final synthesis, the present study introduces the “Transcendent Peace
Education” model. In this paradigm, peace education is an astute integration of
modern conflict resolution skills and monotheistic epistemological foundations,
aiming to cultivate an individual who is both “righteous and reformative” (Saleh
and Mosleh). From this perspective, human dignity stems from viewing the
‘other’ as Ayal-Allah (the family of God), which transforms the mere motivation
for tolerance into “active love”.

To operationalize this model within the educational system, it is recommended
to transition from a standalone-subject approach to an integrated curriculum,
embedding the concepts of peace into the fabric of all disciplines. Furthermore,
engaging the family institution to institutionalize a lifestyle based on transcendent
peace education at home from early childhood, alongside empowering teachers
and educators to serve as practical role models of peace, is an absolute necessity.
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