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Abstract

The present study aims to analyze the concept of “good listening” in character
education and to offer a practical framework for making understanding visible in
classroom dialogue. Drawing on teachings of the Qur’an and Nah; al-Balagha
concerning responsibility in listening, choosing the best speech, and refraining
from following what one does not know, this paper seeks to present good
listening, or understanding-oriented listening, not merely as a communication
skill but as an ethical and intellectual action grounded in phronesis (practical
wisdom). The main problem is that in talk-centered classrooms, participation is
often measured by the amount of speaking; as a result, the “speaking self” is
foregrounded and the “listening self” is marginalized. In such contexts, outward
signs of attention may replace understanding, and “pretending to listen” may
emerge. The study adopts a qualitative philosophical-analytical approach and
proceeds through deductive argumentation. Drawing on character education and
the three-stage model of Caught, Taught, and Sought (CTS), it explains good
listening in relation to moral, intellectual, civic, and performance virtues. To
distinguish good listening from pretending to listen, three minimal indicators are
proposed: a brief meaningful pause, restatement of understanding, and a
clarifying question. The evaluation of this action is formative and qualitative-
descriptive, relying on evidence of understanding, review of dialogue quality, and
students’ self-reflection. The study shows that good listening can contribute to
authentic dialogue, responsible interaction, and virtuous action in the classroom.
Keywords: good Listening; character education; virtuous action; shared
understanding; authentic dialogue.
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Extended Abstract

Drawing on Imam Ali’s saying, “May God bless whoever listens to a word of wisdom
and retains it,” and informed by the Qur’anic connection between selective listening,
“those who listen to speech and follow the best of it” (Qur’an 39:18), and the
accountability of perception,“the hearing, the sight, and the heart, each will be
questioned” (Qur’an 17:36), this study conceptualizes istima-e tafahhumi, or
understanding-oriented and ethically accountable listening, within the framework of
character education. From this perspective, listening is not a merely technical
communicative skill, but a virtue-based educational practice in which attention is
intentionally regulated, meaning is responsibly interpreted, and responses are ethically
accountable.

Situated within Aristotelian virtue ethics, the study understands good listening as a
practice shaped by character, practical wisdom (phronesis), and the moral purposes of
education. Good listening, therefore, cannot be reduced to a fixed checklist of external
behaviors. It must be discerned in relation to the concrete educational and relational
situation in which listening occurs. Phronesis plays a guiding role by enabling the listener
to determine when to pause, how to respond, whether to ask a question, and how far
listening should continue in a given context. Thus, listening should not be evaluated by
outward signs alone, but through the quality of understanding, judgment, and
responsibility shown in classroom interaction.

The study addresses a recurring tendency in talk-centered classrooms, where
participation is often implicitly equated with the frequency of speaking. When speaking
becomes the main indicator of engagement, teachers may infer understanding from
surface cues such as eye contact, nodding, or silence. In such conditions, compliance may
slide into pretending to listen, where outward displays of attentiveness substitute for
genuine comprehension. Following Burbules and Rice (2010), this dynamic reveals the
tension between merely appearing attentive and engaging in genuinely virtuous listening.

In response, this study proposes a normative-operational framework aligned with the
Caught—Taught—Sought (CTS) model of character education. This model integrates role
modeling, explicit instruction, and guided practice. In the Caught dimension, students
encounter good listening through the teacher’s conduct, the ethos of the classroom, and
the experience of being heard. In the Taught dimension, good listening is named,
explained, and practiced through classroom dialogue, reflective learning, group work, and
moral cases. In the Sought dimension, students are gradually invited to use good listening
in situations of ambiguity, disagreement, and misunderstanding, so that it may become
part of their dialogical character.

The framework situates good listening across four building blocks of character:
moral, intellectual, civic, and performance virtues (Arthur & Kristjansson, 2022).
Morally, good listening involves respect, fairness, and avoidance of humiliation or quick
judgment. Intellectually, it requires attention, reflection, inquiry, and the assessment of
reasons. Civically, it supports responsible dialogue, participation, and living with
difference. As a performance virtue, it requires self-control, attentional regulation, and
the management of immediate reactions. Within this framework, three minimal and
observable indicators of shared understanding are proposed: a short meaningful pause,
restatement of understanding, and a clarifying question oriented toward shared
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understanding rather than disputation. These indicators help reduce communicative
ambiguity, distinguish genuine understanding from pretending to listen, and sustain
responsible classroom dialogue.

Methodologically, the study employs a qualitative, philosophical-analytical
approach and develops its argument through a deductive mode of reasoning. It begins
with normative premises concerning responsible, understanding-oriented listening and
derives their pedagogical implications for classroom interaction. Accordingly, evaluation
is redirected from surface displays of attentiveness toward interactional evidence of
shared understanding. It is not conceived as a quantitative measurement of students’
character or as a tool for assigning character grades, but as formative, qualitative, and
descriptive. Such evaluation relies on evidence such as pausing before responding,
restating another’s meaning fairly, asking clarifying questions, revising one’s
understanding, participating responsibly in dialogue, and engaging in brief self-reflection.

The dual purpose of this study is therefore twofold: first, to conceptualize istima -e
tafahhumi, or good listening, as a virtuous and character-shaping practice; and second, to
provide an actionable framework for making understanding visible in classroom dialogue
through three minimal indicators operationalized within the (CTS) model. By bridging
the gap between the internal virtue of listening and its observable classroom practice, the
proposed framework offers a pathway for transforming the classroom from a space of
performative attentiveness into a community of authentic, accountable, and
understanding-oriented dialogue.
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